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Context 

Lapal Primary School is a larger than average primary school located in Dudley, West Midlands with 363 
pupils on role. We are predominantly a 1.5 form entry, taking 45 children in each year group, with the 
exception of 60 in 3 of our cohorts. Most of our pupils are White British with English as their first 
language, 4% of pupils have English as an additional language. We have a well below average number 
of disadvantaged pupils and 7% of pupils with Special Educational Needs or Disabilities.  

In 2018, our end of KS2 attainment was above national with 85% of our pupils reaching the expected 
standard in reading but progress from KS1 to KS2 was negative. After refining our approach to the 
teaching element of reading, we then felt it was essential that we ensure our curriculum and our 
‘reading offer’ at Lapal promoted reading for pleasure. As a result, we began our RfP journey back in 
September 2019 after I attended an initial training session with my local OU/UKLA Teacher Reading 
Group. 

OU Research Inspiration and Rationale 
 
During my initial TRG meeting, I was introduced to the ‘Teachers as 
Readers’ (TaRs) research, which inspired me to read further. I 
explored the Open University website and Teresa Cremin’s ‘Building 
Communities of Engaged Readers’ book and found that it really 
resonated with me. Upon reflection, I felt that I needed to transfer 
my focus from a purpose-driven approach to reading, towards one 
that fostered and nurtured the joy and pleasure that comes from 
reading.    
 
Further reading indicated that when teachers widen their own 
knowledge and pleasure in reading, knowledge of children’s 
literature and become more aware of different reading practices, they can then begin to change the 
way they think about reading, and therefore build a strong reading community within schools that are 
based on RfP pedagogy (Cremin et al., 2014). 
 
 



 

 
 

 
Image reflecting Research insights 
regarding the effective development 
of reading for pleasure (based on  
Cremin et al. 2014) 
 

 
(My presentation of research shared with staff) 

 
 

The outcomes of the professional discussion and surveys were: 

• Not all classes had the opportunity to read for pleasure on a daily basis 

• There were minimal opportunities for children’s ‘choice’ in what they were reading.   

• Children were typically reading ‘celebrity’ authors 

• Staff knowledge around children’s literature was limited  

• At times, reading was not a social activity 

• Some children did not read for pleasure, they read for purpose 

• Some of our current reading practices were considered more ‘tokenistic’ rather than an embedded 
approach   

• RfP needed to feature on our school improvement plan. 
 

After identifying and understanding the research, one of our main barriers to developing RfP was, as a 
staff, our knowledge of children’s literature. The RfP research clearly outlines that without a rich and 
ever-developing knowledge of children’s literature, teachers cannot begin to develop reciprocal 
reading relationships with their children. This therefore provided me with a rationale for our next 
steps. 

I led a CPD session for staff to initially provide an 
opportunity for further professional discussion linked to 
the pedagogy and research around Reading for Pleasure, 
particularly sharing the image of ‘Effective development of 
reading for pleasure’. Prior to the session, I had generated 
some initial conclusions to share with staff as a result of my 
own reflection upon the research, but then provided time 
for staff to also reflect on this themselves, considering our 
current practice and offer of Reading for Pleasure.  
 

I provided parents, staff and pupils (from EYFS to Year 6) 
with a copy of the survey from the RfP website to gain a 
wider insight, from all stakeholders, into what this 
currently looked like in our school. 



 

 
 

Aims  

Following my professional discussion and analysis of survey results, we decided to focus on the 
following key aspects of reading for pleasure:  

• To develop teacher knowledge of children’s literature  

• Develop reading environments around school 

• Broaden the range of books/texts our pupils are reading  

• Strike an appropriate balance between reading for challenge and reading for pleasure 

• Develop the breath of authors our children are reading 

• Embed reading for pleasure practice, rather than this being ‘tokenistic’ 

• Ensure more children enjoy reading  

• Provide daily opportunities for RfP in school 
 

As English leader, I put together a comprehensive action plan, with clear strategies that we were going 
to introduce and success criteria to provide measureable impact.   

Outline 

TRG Group 
 
I found the meetings with my local OU/UKLA Teacher Reading  
Group of real benefit throughout the implementation of the  
project. My lead provided opportunities for me to really  
study the pedagogy and to reflect on this within my own school  
setting. There were also activities to complete linked to the  
research, which gave me first-hand experience of the impact that 
these strategies can have. Additionally, my TRG lead would  
always follow up each session with a review of the content, but would also provide further reading 
suggestions, websites to subscribe to, such as the UKLA, which my school are now fully subscribed to, 
or recommendations of books to use with pupils. This was an invaluable resource, which I might not 
have had access to, had I not joined my local TRG group.  

 
Involved Stakeholders 
 

 
 
 
 
 

As part of our launch of RfP at Lapal, I wanted to 
engage all stakeholders with the project to ensure that 
our partnership helped to embed our RfP practices in 
school and at home.        
                                                            
Our enagement with the project was continually 
shared via: 
 
- our school website,  
- our school social media,  
- letters to parents and carers 
- school newsletters 
- through governors meetings.  

 



 

 
 

Launch of RfP at Lapal 

 
 

To launch our RfP journey, I wanted to inspire excitement and wonder around books, but providing 
each class with a mystery parcel, which was wrapped displaying an extract from the book, providing a 
snapshot into what the book might be about, who the characters might be or a hint about the story 
plot. The children made predictions and had lots of discussion about the extract. Later that week, our 
pupils finally got to reveal and read their new book by a new author.       
 

  
 
To help bring these books to life, we also used the Authoryfy website (a recommendation from my TRG 
leader), which we found to be an excellent resource that provides masterclasses with authors, who talk 
about their inspiration behind their books, discussions around certain characters and explanations 
about how they became author. This is a resource that we have continued to use on many occassions 
to introduce a wider range of authors to our pupils to inspire them to read a broader range of books.    

      
 

 
 
 
 

 
 

 



 

 
 

New KS1 Library 

 

 
To further inspire our reading for pleasure, we invested money creating a new library for our EYFS and 
KS1 pupils. We also asked our librarians to complete an audit with classes across the school to see 
which authors, genres, topic books and different types of reading materials they would like to read.  
Using this information and after researching lots of recommended reading lists for each year group 
(including those for reluctant readers, boys, challenging reads etc.) we purchased a wide range of 
books for our pupils across the school.  
Supplying pupils with access to newspapers, magazines, comics and other different texts had a positive 
impact on the attitude of reading and the children were making conscious attempts to steep beyond 
their comfort zones to try new things (Cremin, 2009).  
 
 

  
 

 

Our new library was used by our reading buddies where 
our older pupils developed relationships with our 
younger children in school to support and develop their 
confidence and fluency in early reading.  
 

Our librarians successfully took a leading role to oversee 
the daily running of our new library, enabling pupils to 
borrow and take books home as part of our lending 
library.  
 

Our librarians also supported our pupils to develop their 
love and enjoyment of reading by sharing a book with 
some of our younger pupils during their lunch hour.  
 

 

 



 

 
 

Local Libraries 
 
I set up links with the local libraries within Lapal’s surrounding area to promote the events and 
encourage families to visit. I then created a display in the entrance area of our school to share 
information about the four libraries in our local area, showing the location and opening times and 
upcoming events such as author visits. I also asked our pupils to share experiences of their recent visits 
to their local library and to share the book(s) that they borrowed and why.  

 

      

      
 



 

 
 

Parental Reading for Pleasure Opportunities 
 

 
  

EYFS Book Vote 

 
To support and encourage early reading, we provided opportunities for children to develop their own 
reading for pleasure by promoting choice. The children were given the option of two books to be read 
at the end of the day and the children must vote using counting cubes to see which books would be 
chosen and why. 

 

I set up a parent ‘Book Swap’ in 
the main entrance of the school 
to extend our work around the 
love of reading to parents and 
carers to encourage them to 
engage with our wider reading 
community and act as role 
models to their children.  
 



 

 
 

Reading for Pleasure Ambassadors – RfP Book Talk 
I set up a daily allocated slot on every class timetable for a reading for pleasure opportunity, sharing 
books, independent reading and time for informal book talk.  
 
Our pupils really enjoyed this time and many were inspired by the informal discussions that took place. 
So much so, that some of our children brought in books from home that they had read to share with 
their peers and also gave recommendations of a new series or an author that others may not have read 
before.. This strategy is said to be successful by Cremin (2009) as it promotes book blether amongst 
children and they are therefore, more likely to read something that has been recommended by a peer 
or friend.  
 
The informal book talk sessions also inspired pupils and staff to set up displays to share books, authors 
and recommendations, inspiring wider reading across the school.  
 

 

        
 



 

 
 

Author of the Month 
In the school entrance and the main corridor, I set up a display of our ‘Author of the Month’ which was 
another opportunity for us to inspire our pupils and parents to read wider authors, particularly from 
award winning writers. We also purchased some of the author’s books so the children could borrow 
these to read.   
 

    

 



 

 
 

World Book Day 
When reflecting on our practice at the start of our RfP journey, we discussed that some national events 
can appear to be ‘tokenistic’, so whilts we still mark these focus days, we ensure that they build on our 
RfP practices and principles rather than just being stand alone events.  
Some of our Wold Book Day events include:  
 

• Book reveal – The Day the War Came – where the children then visited the school’s old air raid 
shelters that are still on our school site to see what people had to do durig these times. The 
children then produced a book review with a 5-star rating. This enabled our pupils to see how 
books can come to life and to make tangible links to real-life experiences.  
 

  
 

 

 

• World Book Day Masked Reader – Embracing lockdown engaging pupils to read before returning to 
school, members of staff gave clues about their favourite books, which they read extracts from that 
gave clues to their identity. This inspired many of our children to engage with books upon returning 
to school.   
 

 



 

 
 

 
• Book Author & Illustrator Masterclasses – Using videos from the Authorfy and World Bok Day 

website, pupils engaged with a number of exciting tasks (in school and at home during the most 
recentlockdown), which were set by authors and illustrators of books we read in school.  One of 
our year 1 pupils even received a tweet from the illustrator of ‘What the Ladybird Heard’ Lydia 
Monks for his wonderful picture books theatre. This was a wonderful opportunity for our pupils to 
see the person behind the book and make links between text and author.  
 

 
 

 
 
 

 
 

 
 

 



 

 
 

Using RfP Website during lockdown 
 
To support reading at home during lockdown, we purchased an online reading package so pupils could 
access books at home and shared infomtation about how families can support their children with RfP 
during this time. 

  

   
 



 

 
 

Knowledge Organisers 
 
Recommended Reads were placed on our school Knowledge organsiers that were age-appropriate and 
linked to the theme or topic within Science, History and Geography.  
 
This enabled us to: 

• Provide opportunities to boraden children’s vocabulary development 

• Opportunities to read around the topic 

• Make links with learning 

• Provide a balance between finction and non-fiction 
 

 
Monthly Recommended Reads - Newsletter 

 

Recommended reads for different year groups and the author 
of the month were posted on the school’s monthly newsletter 
to continue to share a breadth of different authors and 
literature beyond the classroom.  
 

 



 

 
 

Literature Maps 
 
As part of one of our initial aims of this project we wanted to ensure that our pupils read a wider range 
of literature. Analysis of the survey’s conducted at the beginning of the project indicated that our 
children and staff considered Roald Dahl as their favourite author and was read most frequently within 
our setting, and there was also an overreliance on ‘celebrity’ authors to engage readers, which was 
supported by the RfP research (Cremin et al, 2008). This demonstrated that the range and breadth of 
authors being introduced to our pupils were largely dependent upon a limited repertoire of children’s 
literature.   
 
To further support with this, I created year group specific literature maps to show staff, pupils and 
parents the breadth of literature their child will be exposed to during each year group throughout 
school. This also incorporated engaging authors, topical books, books around themes such as 
challenging stereotypes, our local area and books that engage certain pupils like reluctant readers and 
greater depth readers.  
 

 
 

 
Due to many strategies implemented, including the literature maps above, one of the most significant 
changes as a result of this project is the wide range of authors, texts and themes that our children are 
now reading, far reaching those from the start of the project.  

 
 
 
 
 
 



 

 
 

Impact 

The impact of our participation in the RfP project has been profound on our pupils’, our teachers’ and 
my own growing knowledge of children’s literature. Reading has become more enjoyable at Lapal, 
through opportunities to engage in positive and stimulating conversations beyond reading lessons.  
 

• Staff and pupils have a wider and deeper knowledge about children’s literature  

• Staff have a better knowledge of different reading practices of their pupils and know how to 
challenge and engage them as an individual.  

• Reading environments are engaging and inviting 
• Reading is at the heart of the school 
• 1 ½ hours per week are spent solely on reading for pleasure - independently, with friends, being 

read to by adults and informal book talk (the teaching of reading is timetabled separately).  
• Staff and Parental feedback indicated that pupils are more motivated to read and are more positive 

about books now and many have been inspired by the literature that we have promoted in school.  
• Recommendation from the lead of my OU/UKLA Teachers Reading Group to share my practice 

within the group and also of the Reading for Pleasure website.  
• Our practice was shared with other schools in our trust and locality 
• Being a member of the OU and UKLA has provided further opportunities for us, as a school, to 

participate in different events. Our most recent has been the UKLA Book Awards 2022 Teacher 
Judging Panel for Birmingham and the Black Country, where myself and 2 colleagues at Lapal have 
registered to be part of this judging panel for different categorieswithin the award. We know this 
will be an opportunity for us to boraden our knowledge of children’s literature, be exposed to new 
material and to also bring different authors and books into our reading community.  

• Progress and attainment are improving 

• OFSTED Inspection recognised our work around reading and commented on the impact 
 

KS2 Reading Attainment 
 

KS2 2018 Attainment Results KS2 2019 Attainment Results Improvement 

85% 93% +8% 

 

KS2 2018 Greater Depth  KS2 2019 Greater Depth Improvement 

32% 42% +10% 

 

KS2 2018 Reading Progress  KS2 2019 Reading Progress 

-0.9 +1.3 
 

OFSTED Report Feb 2020 

 



 

 
 

Reflections on impact the TaRs research had on practice 

Without question, our engagement with the OU/UKLA group and the research that has been shared 
has transformed our practice as a school with regards to reading for pleasure and subsequently 
impacted on our pupil engagement with reading, staff knowledge of literature, attainment in reading 
and most importantly reading for pleasure.  

What Next?  
 

• Maintain and continue to embed our excellent practice, continually reviewing practice to seek 
additional ways to further develop RfP 

• Engage further with the wider community and parents.  

• Grow pupil voice in our plans for RfP.  

• Develop our KS2 library 

• Target certain groups of children who are disengaged, reluctant or non-readers to see how we can 
promote RfP further 

• Arrange author visits 

• Visits to the local library 

• Librarians to display reading records 

• Focus on early reading within EYFS to ensure we are immersing our children in language-rich texts  

• More parental events: book tasting, reading rivers 

• Book clubs 

• Ensure we have a school, annual action plan for RfP (next year’s ideas are already stacking up…) 
 

  


